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Purpose  of  the  Book 


Fun  with  Tom  and  Betty,  Reading-Readiness  book,  is  the 
first  book  of  the  Ginn  Basic  Readers.  It  is  a well-balanced 
selection  of  pre-reading  activities  necessary  to  develop  readi- 
ness for  reading.  It  is  designed  to  serve  all  children  entering 
school  for  the  first  time  by  providing  adequate  experiential 
background  and  ensuring  the  formation  of  those  basic 
knowledges,  attitudes,  and  skills  necessary  to  success  in 
learning  to  read. 

Fun  ivith  Tom  and  Betty  may  be  placed  in  the  hands  of 
most  children  their  first  day  at  school,  thereby  giving  them 
the  emotional  satisfaction  of  using  a book  and  participating 
in  a school  task  at  the  very  outset  of  their  school  experience. 
This  book  should  be  used  only  under  the  supervision  of  the 
teacher.  The  following  are  its  eight  objectives. 

ORIENTATION.  One  of  the  most  important  purposes  of 
a readiness  program  is  orientation  or  acquaintance  with 
classroom  procedures.  This  includes  the  proper  use  of 
school  tools — paper,  crayons,  chalk,  blackboard,  easel, 
paints,  scissors,  books,  etc.  It  also  includes  habits  of  atten- 
tive listening,  skill  in  following  directions,  participation  in 
group  activities,  the  beginning  skills  of  learning  to  read, 
such  as  left-to-right  progression,  as  well  as  the  directional 
skills  of  drawing  lines,  marking,  and  matching,  common  to 
work-type  activities. 

LANGUAGE  GROWTH.  No  ability  is  more  important 
in  developing  readiness  for  reading  than  free  and  spon- 
taneous conversation.  The  interpretation  of  story  pictures 
and  picture  sequences  afford  opportunity  for  such  conver- 
sation. 

All  the  activities  in  this  book — Mother  Goose  rhymes, 
singing  and  action  games,  dramatizations,  things  to  see,  hear, 
draw,  and  colour- — are  so  designed  as  to  appeal  to  children’s 
interests  and  to  lead  them  naturally  into  discussions  which 
help  them  to  acquire  the  habit  of  clear  oral  expression.  This 
ability,  besides  being  directly  related  to  reading,  is  neces- 
sary for  the  social  development  of  the  child. 


r BUILDING.  A concomitant  of  language 
picture  interpretation  is  acquiring  concepts, 
concepts  become  a part  of  the  child’s  experiential 
background,  a most  important  part  of  an  individual’s  equip- 
ment for  reading.  By  conversation  about  the  pictures  of 
Tom  and  Betty  at  home  and  at  school,  the  child  uncon- 
sciously identifies  himself  or  herself  with  the  story  char- 
acters and  anticipates  every  page  of  pleasant  things  to  do. 

VISUAL  DISCRIMINATION..  Another  important  pur- 
pose of  the  activities  is  the  development  of  attentive  observa- 
tion to  configuration  of  objects,  a skill  which  leads  directly 
into  visual  memory  for  jvords  and  habits  of  observation  of 
word  parts  and  letter  forms  so  necessary  to  reading.  The 
activities  giving  practice  in  the  carefully  graded  steps  of 
identifying  likenesses  and  differences  foster  this  skill. 

AUDITORY  PERCEPTION.  A further  important  skill 
developed  by  these  readiness  activities  is  ear  training  for  like- 
nesses and  differences  in  sounds  and  sensitivity  to  rhyming 
words.  By  means  of  jingles,  nursery  rhymes,  picture  stories, 
and  singing-action  games,  the  "see,  say,  and  hear’’  technique 
is  established.  These  exercises  are  amusing  and  interesting 
to  children.  They  build  up  favourable  attitudes  and  develop 
habits  of  listening  very  important  to  the  reading  process. 

KINESTHETIC  DEVELOPMENT.  Still  another  pur- 
pose of  the  activities  is  to  engender  a greater  maturity  in 
eye-hand  co-ordination.  By  reproducing  and  tracing  the 
contours  of  objects  the  child  experiences  motor-tactile  re- 
sponse essential  to  learning.  These  activities  not  only  train 
the  child  to  perceive  details  of  form  and  configuration,  but 
they  also  encourage  free  expression  through  drawing  and 
colouring,  and  assist  the  child  to  participate  more  satisfac- 
torily in  the  work-type  activities. 

VOCABULARY  BUILDING.  A child  is  not  ready  to 
read  until  he  can  perceive  words.  It  is  the  purpose  of  this 
Reading-Readiness  book  to  introduce  the  names  of  five  story 
characters  for  mastery.  Not  only  do  the  children  learn  to 
identify  the  words  but  they  also  do  matching,  labelling,  and 
other  directional  activities  which  they  will  meet  later  in  the 
Pre-Primer  Workbook  and  in  chart,  blackboard,  and  seat- 
work  exercises.  In  this  way  the  child  achieves  direct  readi- 
ness for  work  on  the  Pre-Primer  level. 

DIAGNOSIS.  One  of  the  chief  objectives  of  the  readi- 
ness program  is  to  help  the  teacher  to  determine  the  pupil’s 
readiness  for  book  work  and  for  participation  in  school- 
room and  class  activities.  In  the  Manual  for  Teaching  the 
Reading-Readiness  Program  the  teacher  will  find  a pattern 
for  a diagnostic  chart  which  she  may  copy  and  use  for 
recording  each  child’s  participation  in  these  readiness  activ- 
ities. This  "Check  List  for  Reading  Readiness”  also  points 
out  the  various  steps  in  the  child’s  development  which  the 
teacher  should  observe  and  which  the  child  must  achieve 
before  he  continues  in  the  reading  process. 


Index  to  Skills 


The  following  table  shows  the  distribution  of  activities  in 
this  book.  The  numbers  denote  the  pages  on  which  the  skill 
or  skills  are  emphasized. 

Orientation:  4,  5,  6,  11,  12,  13,  14,  15,  16,  17,  29,  46,  47,  55,  57,  60,  61 
Language  Growth:  1,  2,  5,  10,  12,  13,  14,  15,  16,  17,  22,  23,  24,  25,  26,  27, 

30,  31,  32,  38,  40,  41,  44,  45,  62 

Concept  Building:  4,  6,  8,  14,  15,  18,  19,  20,  22,  23,  24,  25,  28,  29,  32,  33, 
34,  35,  42,  43,  49,  51,  53,  55,  59,  62 
Visual  Discrimination:  6,  7,  8,  9,  11,  20,  21,  26,  27,  28,  29,  30,  31,  36,  46, 
47,  48-62 

Auditory  Perception:  5,  16,  17,  18,  19,  24,  25,  34,  35,  37,  39,  42,  43 
Kinesthetic  Development:  3,  4,  6,  7,  10,  16,  17,  20,  21,  26,  27,  28,  29,  30, 

31,  36,  38,  49,  51,  53,  54 

Vocabulary  Building:  48,  49,  50,  51,  52,  53,  54,  55,  56,  58,  60,  61 
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Directions  for  Teaching 
Fun  with  Tom  and  Betty 


The  following  brief  directions  are  given  for  the  teacher’s 
convenience  in  using  this  book.  A full  discussion  of  the 
Reading-Readiness  program  and  more  complete  and  de- 
tailed instructions  for  teaching  each  page  in  Fun  with  Tom 
and  Betty  may  be  found  in  the  Manual  for  Teaching  the 
Reading-Readiness  Program  for  the  Ginn  Basic  Readers. 
This  Manual  not  only  provides  specific  directions,  but  it  also 
suggests  related  activities  for  each  lesson,  additional  prac- 
tice for  the  slow  learner,  enrichment  for  the  more  mature 
child,  selected  bibliographies  of  books  and  songs  for  the 
child  and  for  the  teacher,  readiness  tests,  and  instructions 
for  using  the  pupil’s  diagnostic  chart. 

Pages  1,  2.  The  pictures  on  these  pages  present  the  theme 
of  the  book — fun  through  children’s  activities  at  home  and 
at  school — and,  more  specifically,  fun  with  Tom  and  Betty. 
On  page  1 the  story  characters  are  introduced  having  fun 
at  home  with  their  small  sister  Susan  in  common  indoor 
activities.  On  page  2 they  are  engaged  in  interesting  activi- 
ties at  school.  Encourage  comments  from  the  children  about 
the  action  done  by  each  character  in  the  pictures.  Then  lead 
the  children  to  talk  freely  about  similar  experiences  they 
have  had  in  their  own  homes  and  school  situations. 

This  conversation  should  help  to  orient  the  children  to 
their  new  school  surroundings  which  will  very  likely  pro- 
vide some  of  the  equipment  seen  on  these  pages.  It  also  will 
introduce  them  to  a type  of  readiness  activity  used  fre- 
quently during  their  pre-reading  stage.  Picture  interpreta- 
tion and  free  oral  expression  from  the  children  will  serve 
to  acquaint  the  teacher  with  the  individual  needs  and  back- 
grounds of  the  pupils. 

Page  3.  Discuss  Tom’s  drawings,  then  develop  Kinesthetic 
co-ordination  by  directing  pupils  to  trace  around  the  draw- 
ing with  their  fingers,  beginning  at  the  black  dot  on  the 
bunny’s  tail  and  following  the  line  to  the  right.  After  trac- 
ing with  the  finger  allow  the  children  to  trace  the  line  with 
a crayon. 

Page  4.  This  directional  activity  provides  both  Kinesthetic 
development  and  training  in  lejt-to-right  progression  in 
reading.  Develop  interest  in  this  page  by  asking  the  pupils 
to  identify  the  objects  in  each  picture  and  to  tell  what  Tom, 
Betty,  and  Susan  are  doing.  In  the  first  picture  Susan  is  run- 
ning after  her  balloon.  Tell  the  children  to  show  Susan  the 
way  to  go  by  following  the  dotted  line  with  their  fingers 
from  Susan  to  the  balloon.  Be  sure  that  all  pupils  know 
where  to  begin  tracing.  Remark  on  each  child’s  finger- 
tracing, then  direct  the  children  to  trace  the  line  with  a 
colored  crayon.  When  the  pictures  are  completed,  encourage 
the  children  to  tell  stories  about  what  is  happening  in  each 
picture. 

Page  5.  By  following  a familiar  nursery  rhyme  in  a pic- 
ture sequence  the  children  are  given  practice  in  co-ordination 
of  eye  and  voice.  This  exercise  also  trains  the  children  to 
read  in  left-to-right  progression  in  two  rows  of  pictures. 
Direct  the  pupils  to  touch  and  look  at  each  picture  in  se- 
quence as  he  repeats:  "(1)  Old  Mother  Hubbard  (2)  went 
to  her  cupboard  to  get  her  poor  dog  a bone.  (3)  But  when 
she  got  there,  the  cupboard  was  bare.  (4)  And  so  the  poor 
dog  had  none.”  Encourage  conversation  that  leads  to  the 
interpretation  of  each  picture.  Let  the  children  dramatize 
the  rhyme. 

Page  6.  This  exercise  teaches  the  meaning  of  the  word 
alike  and  offers  an  opportunity  to  teach  the  names  of  the 


colors  red,  green,  and  yellow  and,  to  pupils  needing  such 
instruction,  the  proper  method  of  using  crayons.  Have  the 
children  name  the  color  of  the  first  crayon  on  this  page 
(red).  Then  direct  them  to  color  the  apple  beside  it  red. 
Show  them  how  to  use  even  left-to-right  strokes,  not  using 
too  much  pressure  on  the  crayon. 

Page  7.  This  page  extends  the  purposes  of  page  6.  Direct 
the  children  to  trace  around  the  contours  of  both  apples  and 
tell  how  they  are  alike.  Ask,  "What  color  is  the  first  apple?” 
Elicit  red.  "Color  the  other  apple  so  the  two  apples  will 
look  alike.”  Direct  the  coloring  in  left-to-right  strokes  be- 
ginning at  the  top.  Guide  the  tracing  and  coloring  of  the 
next  two  objects  in  a similar  manner. 

Page  8.  The  purpose  of  this  directional  exercise  is  to 
teach  the  concept  of  different,  and  to  give  practice  in  Visual 
Discrimination  of  gross  likenesses  and  differences.  Direct 
the  children  to  look  at  the  first  row  and  find  the  two  apples 
that  are  alike.  Then  ask  them  to  touch  the  one  that  is  differ- 
ent and  to  put  a mark  on  it. 

Page  9.  This  page  gives  further  practice  in  Visual  Dis- 
crimination of  gross  differences  by  teaching  children  to 
identify  reversals.  Direct  the  pupils  to  look  at  and  touch 
each  picture  in  each  row,  then  find  the  object  which  is  dif- 
ferent and  mark  it. 

Page  10.  The  purpose  of  this  activity  is  to  encourage  an 
interest  in  drawing.  Following  the  interpretation  of  the  pic- 
tures, allow  the  children  to  make  large  freehand  drawings 
or  paintings  at  easels  or  at  the  blackboard.  Further  Lan- 
guage Growth  by  having  the  children  suggest  other  fun  Betty 
and  Susan  may  have  at  home. 

Page  11.  These  directional  activities  require  more  careful 
Visual  Discrimination  of  likenesses  and  differences  and  offer 
further  training  in  left-to-right  eye  movement.  Teach  the 
children  a new  directional  skill  by  directing  them  how  to 
mark  with  an  X the  figure  in  each  row  that  is  different. 

Pages  12,  13.  The  action  in  these  pictures  tends  to  draw 
the  children’s  eyes  across  the  rows,  thereby  aiding  left-to- 
right  progression.  Let  the  children  enjoy  and  interpret  the 
stories  independently  for  an  interval,  then  guide  the  reading 
by  asking  questions  about  the  action  in  each  picture.  Allow 
the  children  to  make  additional  stories  about  the  pictures  or 
to  suggest  further  happenings  or  other  climaxes. 

Pages  14,  15.  These  pages  are  increasingly  harder  than 
the  story  pictures  on  pages  12,  13.  Here  the  children  follow 
a sequence  of  ideas  through  four  steps  instead  of  three,  and 
each  picture  contains  more  than  one  action.  Direct  the  chil- 
dren to  look  carefully  at  the  first  picture  and  tell  what  is 
happening,  then  to  look  at  the  next  picture  to  find  out  what 
happened  next.  See  that  they  understand  that  they  are  to 
read  the  first  picture  in  the  next  row.  Ask  the  children  to 
suggest  other  possible  endings.  Call  for  several  retellings 
of  the  story  by  various  pupils.  Encourage  originality  and 
freedom  of  expression  throughout  this  phase  of  the  lesson. 
Perhaps  these  pages  will  suggest  similar  original  stories  to 
the  children  which  they  may  tell  orally  or  by  means  of  free- 
hand drawings  or  paintings. 

Page  16.  Singing  Game,  "Now  We  Dance  Looby  Loo.” 
(For  music  see  Manual.)  Here  is  the  first  exercise  in  co- 
ordinating eye  and  voice  with  motor  activity.  It  offers  the 
first  instance  of  reading  progression  from  one  page  to  an- 
other. The  game  teaches  the  concepts  of  right  and  left. 

Read  the  caption  Sing  and  talk  about  what  the  children 
are  doing  in  these  pictures.  If  the  game  is  not  familiar,  teach 
the  song  and  the  game  as  directed  in  the  Manual  and  then 
ask  the  pupils  to  follow  the  actions  of  the  children  in  the 
pictures  on  the  two  pages,  pointing  to  each  picture  as  they 
sing  the  song.  Picture  ( 1 ) , "Now  we  dance  Looby  Loo,  Now 
we  dance  Looby  Light,  Now  we  dance  Looby  Loo,  All  on  a 
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Saturday  night.”  Have  them  poin,.  I ^ . re  (2).  1 put  my 

right  hand  in.”  (3)  "I  take  my  right  hand  out.”  (4)  "I  give 
my  hand  a shake,  shake,  shake.”  (5)  "And  turn  myself 
about.” 

Page  17.  Discuss  the  change  of  ri^ht  hand  to  left  hand  in 
these  pictures  and  sing  the  second  refrain.  (1)  "I  put  my 
left  hand  in.”  (2)  "I  take  my  left  hand  out.”  (3)  "I  give  my 
hand  a shake,  shake,  shake.”  (4)  "And  turn  myself  about.” 

Page  18.'  The  purpose  of  this  page  is  to  promote  Audi- 
tory Perception.  Allow  the  children  to  identify  the  animals 
on  the  page.  Direct  the  children  to  look  at  the  pictures  in 
the  first  row.  Say : "Find  the  picture  of  the  animal  that  says, 
'Bow-wow.’  Mark  it,”  etc.  The  caption  Listen  should  be 
read  by  the  teacher  and  the  meaning  of  the  word  discussed. 

Page  19.  In  addition  to  Auditory  Perception  for  common 
sounds,  this  page  presents  an  initial  step  in  simple  classifi- 
cation. Direct  the  children  to  look  at  each  row  from  left  to 
right  and  draw  lines  under  the  pictures  of  things  that  make 
a noise.  Draw  a line  under  is  a new  directional  skill.  Show 
the  pupils  that  the  first  one  is  done  for  them  and  have  them 
trace  the  broken  line. 

Page  20.  After  reading  and  explaining  to  the  pupils  the 
word  Draw,  tell  them  to  look  at  the  three  boxes  at  the  top  of 
the  page.  Direct  them  to  trace  around  the  first  box  with  their 
fingers,  then  the  next  one,  and  comment  on  how  they  are  dif- 
ferent. Tell  them  that  they  are  to  draw  boxes  just  like  these 
in  the  space  under  them.  Check  the  drawings  of  the  boxes 
before  the  chairs  are  attempted.  Allow  the  children  to  color 
their  drawings,  if  they  like.  The  concepts  of  little,  big,  and 
bigger  may  be  taught  here  if  the  teacher  so  desires. 

Page  21.  This  page  is  a step  in  advance  of  the  preceding 
page.  Direct  the  children  to  trace,  copy,  and  draw  the  figures 
as  they  did  on  page  20. 

Page  22.  Here  for  the  first  time  Tom  and  Betty  are  shown 
with  their  family  in  the  yard  where  so  much  action  of  the 
first-grade  stories  takes  place.  Encourage  the  children  to  talk 
freely  about  the  family  and  what  is  happening  in  the  picture. 

Page  23.  This  page  promotes  a feeling  for  the  sequence 
of  ideas  in  a story.  Point  out  to  the  children  that  the  action 
in  this  story  takes  place  in  different  rooms  of  the  home. 
Allow  opportunity  to  talk  about  the  rooms  in  a home.  Let 
the  children  tell  a story  built  on  their  interpretation  of  the 
pictures.  Ask  the  children  to  suggest  a different  ending  for 
the  story.  Encourage  the  children  to  tell  of  funny  tricks 
their  own  pets  have  done. 

Pages  24,  25.  Singing  Game,  "Here  We  Go  Round  the 
Mulberry  Bush.”  The  concept  to  be  emphasized  in  these 
pictures  is  the  different  kinds  of  work  done  in  different 
rooms  of  the  house  on  different  days  of  the  week.  Read  the 
caption  Sing  and  then  sing  with  the  children  "Here  We  Go 
Round  the  Mulberry  Bush.”  Then  direct  the  children  to 
look  at  the  first  picture  as  they  sing  the  song  again.  Picture  2 
suggests  an  activity  to  accompany  that  tune  with  these  words : 
"This  is  the  way  we  wash  our  clothes”  (Monday) . Picture  3 
accompanies  "This  is  the  way  we  iron  our  clothes”  (Tues- 
day). Picture  4,  "This  is  the  way  we  mend  our  clothes” 
(Wednesday).  Picture  5,  "This  is  the  way  we  scrub  the 
floor”  (Thursday).  Picture  6,  "This  is  the  way  we  sweep 
the  floor”  (Friday).  Picture  7,  "This  is  the  way  we  bake 
our  bread”  (Saturday).  Picture  8,  "This  is  the  way  we  go 
to  church”  (Sunday) . Encourage  the  children  to  talk  about 
the  activity  in  each  picture.  Show  them  how  to  play  the 
action  game  connected  with  the  song. 

Pages  26,  27.  Direct  the  children  to  look  at  the  picture 
at  the  top  of  the  page  and  encourage  conversation  about 
Pony,  the  children’s  pet.  Then  direct  them  to  color  the  pic- 
ture at  the  bottom  of  the  page  just  as  the  one  at  the  top  is 
colored — to  make  the  pictures  look  alike. 


Pages  28,  29.  The  purpose  here  is  to  help  the  children 
to  use  picture  clues.  Ask:  "Who  is  jumping?”  "Who  is 
running?”  "Who  is  walking?”  Have  the  children  point  to 
the  correct  picture.  In  the  lower  exercise  direct  the  children 
to  color  the  figures  as  they  are  colored  at  the  top.  Allow  the 
children  to  dramatize  verbal  action  sentences  containing  the 
words  run,  jump,  and  walk. 

On  page  29  direct  the  activity  of  matching  the  pictures 
which  illustrate  the  words  run,  jump,  and  walk. 

Pages  30,  31.  The  purpose  here  is  to  help  strengthen  the 
child’s  visual  memory  for  details  in  pictures.  The  objects 
reproduced  at  the  bottom  of  the  pages  have  some  details 
missing.  The  child  is  directed  to  supply  the  missing  details 
after  carefully  observing  the  pictures  at  the  top.  Since  these 
are  blackboard  drawings  the  teacher  might  introduce  the 
pages  by  presenting  a similar  activity  on  the  schoolroom 
blackboard. 

Pages  32,  33.  The  full-page  picture  on  page  32  and  the 
accompanying  exercises  on  page  33  provide  opportunity  to 
create  interest  in  airplanes  and  airports  (subjects  featured  in 
the  Pre-Primers)  and  to  enrich  the  concept  of  the  action 
word  fly.  The  exercises  also  promote  ability  to  classify  ac- 
cording to  a simple  criterion.  After  conversation  about  the 
airplane  and  objects  seen  in  the  picture,  elicit  the  response 
that  an  airplane  flies.  Ask  the  children  to  tell  about  other 
things  that  fly.  On  page  33  direct  the  children  to  name  the 
objects  in  each  row  and  to  put  a cross  on  each  thing  that  flies. 

Pages  34,  35.  These  pages  promote  Auditory  Perception, 
Visual  Discrimination,  and  develop  the  meaning  of  the  word 
rhyme.  After  reading  for  the  children  the  caption  Listen, 
repeat  the  rhyme  that  is  pictured  in  the  first  box  or  ask  the 
children  to  say  the  jingle  in  unison.  Teach  the  meaning  of 
the  word  rhyme  by  calling  attention  to  the  words  that  rhyme 
in  the  jingle.  This  may  be  done  by  saying  the  jingle  and 
having  the  children  supply  the  rhyming  words,  as  moon, 
spoon.  Follow  a similar  procedure  in  discovering  the  rhym- 
ing words  in  the  other  pictured  jingles. 

On  page  35  ask  the  children  to  mark  or  to  draw  lines 
under  the  pictures  of  words  that  rhyme  in  each  row.  Allow 
the  children  to  repeat  the  jingles  often  enough  to  enable 
them  to  find  the  rhyming  words  that  are  pictured.  Addi- 
tional rhymes  should  be  presented  for  further  auditory  train- 
ing of  this  kind. 

Pages  36,  38.  The  exercises  on  these  pages  are  designed 
to  promote  Visual  Discrimination  of  objects  of  similar  con- 
figuration, to  foster  Kinesthetic  co-ordination,  and  to  pro- 
vide further  training  in  the  use  of  common  school  tools.  The 
activity  on  page  36  is  the  easier  directional  activity.  Ask  the 
children  to  look  at  the  first  leaf  in  the  top  row  on  page  36, 
then  find  a leaf  in  the  lower  row  that  looks  like  it.  Have 
them  finger-trace  around  the  objects  to  see  if  they  are  the 
same  size.  Direct  them  to  cut  off  the  top  row  of  pictures  on 
the  dotted  line.  (For  immature  children  the  teacher  may  do 
this  cutting.)  Then  direct  the  children  to  cut  on  the  dotted 
lines  around  each  object  and  paste  them  inside  the  proper 
forms  in  the  lower  row.  Show  them  that  one  dab  of  paste  is 
sufficient  for  each  object.  Examine  each  child’s  work  for 
neatness  and  accuracy  and  give  help  where  needed. 

Page  38  should  be  handled  in  the  same  way.  Have  the 
children  match,  cut,  and  paste  the  pieces.  Then  discuss  the 
activity  shown  in  the  finished  picture — that  of  making  a 
library  corner  in  the  schoolroom. 

Page  37.  This  page  gives  further  practice  in  perceiving 
auditory  likenesses  or  identifying  words  that  rhyme.  Have 
the  children  name  the  objects  in  the  first  row:  pan,  can,  fan. 
Ask  them  if  they  sound  alike  or  rhyme.  Tell  them  to  put  a 
cross  on  the  picture  of  a pan,  then  mark  in  the  same  way  the 
two  pictures  that  rhyme  with  pan. 


PRINTED  IN  THE  UNITED  STATES  OF  AMERICA 


PE  1121  G49  19M8  RR  BK-1 
GINN  BASIC  READERS 


3938277H  CURR  HIST 


Page  39.  Tell  the  pupils  that  one  object  in  each  row 
makes  a different  sound  than  the  first  picture  in  the  row. 
Have  them  find  the  pictures  that  rhyme  with  the  first  word 
in  the  row  and  mark  them. 

Pages  40,  41.  This  pictured  story  of  "The  Three  Bears” 
fosters  interest  in  folk  literature,  develops  ability  in  sequen- 
tial thinking,  and  provides  a pleasurable  association  with 
books.  Discuss  the  first  picture  of  the  children  enjoying 
their  favourite  storybook.  Tell  the  story  or  have  the  children 
tell  the  story  by  following  the  pictures  on  these  pages.  Re- 
tell the  story  and  let  the  children  dramatize  it. 

Pages  42,  43.  Singing  Game,  "Oats,  Peas,  Beans,  and  Bar- 
ley Grow.”  (For  music  see  Manual.)  Proceed  as  on  pages 
16,  17,  24,  and  25.  As  they  look  at  page  42,  the  children  will 
sing : "Oats,  peas,  beans,  and  barley  grow.  Oats,  peas,  beans, 
and  barley  grow.  Do  you  or  I or  anyone  know  How  oats, 
peas,  beans,  and  barley  grow?” 

The  small  pictures  on  page  43  accompany  these  lines: 
(1)  "First  the  farmer  sows  his  seed,”  (2)  "Then  he  stands 
and  takes  his  ease,”  (3)  "Stamps  his  feet,”  (4)  "And  claps 
his  hands,”  (5)  "And  turns  around  to  view  his  lands.” 

Pages  44,  45.  This  picture-story  sequence  of  Flip  and  the 
ball  provides  further  acquaintance  with  the  story  family 
and  pets  featured  in  the  Pre-Primers,  and  offers  a new  step 
in  sequential  thinking  and  picture  interpretation.  Call  the 
pupils’  attention  to  the  first  picture  at  the  top  of  the  page. 
Ask,  "What  do  you  think  Father  is  bringing  to  the  chil- 
dren?” As  they  look  at  the  picture  at  the  bottom  of  the  page, 
ask,  "What  is  Flip  doing?”  Follow  through  the  pictures  on 
page  45.  Ask  the  children  to  choose  the  ending  to  the  story 
that  they  like  best.  Suggest  their  making  a picture  to  show 
a different  ending. 

Pages  46,  47.  The  exercises  on  these  pages  emphasize 
Visual  Discrimination  of  likenesses  and  differences  as  prep- 
aration for  word  and  picture  matching  in  the  following 
pages.  The  new  directional  activity  of  matching  pictures  by 
drawing  a line  around  is  introduced  and  practised  here. 
Teach  the  children  to  draw  the  line  around  the  object  in  the 
first  box  in  the  first  row  by  beginning  at  the  top  where  they 
see  the  black  spot  and  going  to  the  right  and  around  to  the 
top  again.  Tell  them  to  find  the  two  objects  in  each  row  that 
look  like  the  first  one  and  to  draw  a line  around  each  one. 

Page  47  applies  the  activities  introduced  on  page  46  to  the 
likenesses  in  letter  and  word  forms.  The  word  blocks  on  the 
lower  part  of  the  page  are  exact  contours  of  Tom,  Betty, 
Susan,  and  Mother.  See  the  Manual  for  suggestions  for 
using  word  blocking  for  children  who  need  this  type  of 
training. 

Page  48.  For  the  first  time  in  the  book  the  picture  is 
labelled  for  the  children  to  read.  Ask  the  children  to  identify 
the  boy  in  the  picture.  Then  call  attention  to  the  word  T om 
beneath  the  picture  and  tell  the  children  that  they  will  soon 
read  stories  about  Tom.  Talk  about  what  Tom  is  doing  in 
the  picture  and  supply  the  information  that  Tom  enjoys 
working  with  tools  on  his  old  wagon  the  most  of  anything 
he  does.  Have  the  children  name  the  tools  with  which  Tom 
is  working.  If  the  word  card  for  Tom  is  not  available,  the 
word  Tom  may  be  written  on  the  blackboard  or  on  a card 
so  that  the  children  can  associate  and  match  it  with  the 
word  Tom  in  the  book.  The  picture  card  of  Tom  should  be 
labelled  and  placed  on  the  bulletin  board. 

Page  49.  This  follow-up  page  develops  ability  to  associate 
ideas  and  to  classify  things  that  belong  together.  Ask  the 
children  to  name  the  various  objects  on  the  page.  Then  tell 
which  of  the  objects  belong  to  Tom  and  were  found  in  the 
picture  on  the  preceding  page.  Direct  pupils  to  draw  a line 
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around  each  of  the  things  found  in  the  picture  on  the  pre- 
ceding page.  Emphasize  the  fact  that  the  lumber,  saw,  ham- 
mer, nails,  and  wheels  were  used  by  Tom  in  his  work.  Allow 
the  children  time  to  check  their  work. 

To  develop  kinesthetic  recognition  for  the  word  Tom, 
direct  the  pupils  to  trace  the  word,  first  with  their  fingers 
then  with  a crayon,  beginning  at  each  dot  and  following 
between  the  lines  or  "railroad  tracks.”  See  the  Manual  for 
Teaching  the  Reading-Readiness  Program  for  further  di- 
rections for  using  this  "railroad”  kinesthetic  device. 

Pages  50,  51.  Proceed  as  on  pages  46,  47.  Talk  about 
Betty  and  her  visit  to  the  toy  store.  Call  attention  to  the 
different  toys  in  the  picture  and  suggest  that  Betty  will  prob- 
ably choose  the  velocipede,  as  she  shows  more  interest  in  it 
than  in  any  other  toy.  On  page  51  direct  the  children  to 
draw  a line  around  each  of  the  toys  seen  in  the  picture  of 
Betty  at  the  toy  store.  See  page  49  for  directions  for  tracing 
the  word  Betty. 

Pages  52,  53.  In  teaching  recognition  of  the  name  Susan 
proceed  as  with  T om  and  Betty. 

On  page  53  direct  the  children  to  draw  a line  around  each 
of  the  objects  that  they  saw  in  the  picture  on  page  52.  Have 
them  identify  the  things  that  belong  to  Susan.  Direct  the 
kinesthetic  tracing  of  Susan  as  on  pages  49  and  51. 

Page  54.  The  exercises  on  this  page  will  help  to  strengthen 
the  child’s  ability  to  recognize  the  three  new  words  which 
have  been  presented  and  to  employ  kinesthetic  recognition  of 
word  forms.  In  the  top  row  discuss  the  pictures  and  word 
card  and  allow  the  children  to  cut  out  the  three  pictures  to 
use  as  drill  cards.  In  the  lower  part  of  the  page  direct  the 
children  to  trace  the  broken  line  around  the  word  Tom  by- 
beginning  at  the  small  dot  and  following  the  line  first  with 
their  fingers,  then  with  crayons  or  pencils.  Trace  and  outline 
the  words  Betty  and  Susan  in  the  same  way.  Call  attention 
to  differences  in  the  completed  word  blocks. 

Page  55.  The  purpose  here  is  to  strengthen  the  child’s 
visual  memory  for  word  forms.  Direct  the  child  to  draw 
a line  under  the  name  Tom  at  the  beginning  of  the  row. 
Then  direct  him  to  find  Tom  again  in  the  same  row  and 
draw  a line  under  it.  Proceed  in  a similar  way  with  each 
row. 

Pages  56,  57.  The  word  Mother  is  taught  as  the  label  to 
the  picture  on  page  56.  Encourage  conversation  and  picture 
interpretation.  Present  the  word  Mother,  using  the  tech- 
niques used  in  introducing  the  other  characters. 

Page  57  gives  practice  in  seeing  more  obscure  likenesses 
and  differences  and  requires  keener  Visual  Discrimination. 
It  also  presents  an  object  that  is  different  because  it  is 
smaller  and  another  that  is  different  because  it  is  larger. 
Stress  these  points. 

Pages  58,  59.  Encourage  conversation  about  the  picture 
labelled  Father.  In  teaching  the  word  Father,  proceed  as  on 
page  54  with  T om,  Betty,  etc.  On  page  59  direct  the  children 
to  draw  a line  around  each  of  the  articles  of  clothing  that 
Father  is  wearing  in  the  picture. 

Pages  60,  61.  Direct  the  children  to  draw  a line  around, 
the  first  word  in  each  row,  then  to  find  another  word  in  that 
row  which  is  just  like  it  and  draw  a line  around  it. 

Page  62.  Readiness  Test.  Direct  the  children  to  look  at 
the  picture  at  the  top  of  the  page  and  to  think  to  themselves 
(but  do  not  tell  anyone)  what  Tom  and  Betty  and  Susan  are 
getting  ready  to  do.  Then  direct  them  to  look  at  the  three 
small  pictures  in  the  bottom  row  and  mark  with  a cross  the 
picture  that  tells  best  what  the  children  are  going  to  do. 
Check  the  responses  individually  before  discussing  the  pic- 
ture correctly  marked. 
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